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Content and Language Integrated Learning (CLIL) is an educational
approach where a second language, such as English, is used to teach non-language
subjects like science, history, or mathematics. This dual-focus method promotes
language acquisition while deepening students’ understanding of academic content.
In high school settings, where students are developing critical thinking and
academic skills, CLIL offers a dynamic framework to enhance English proficiency
alongside subject mastery. This article examines how CLIL can be applied in high
school English teaching, detailing methods, outcomes, and practical
recommendations.

Content and Language Integrated Learning (CLIL) is a dual-focused
educational approach that teaches subject content through a second language, in

this case, English, to enhance both language proficiency and subject knowledge.
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For high school students, CLIL is particularly effective because it leverages their
cognitive maturity and curiosity about real-world topics, making language learning
purposeful and contextual. Below is a detailed exploration of methods to teach
English to high school students using CLIL, including step-by-step strategies,
practical examples, and considerations for diverse learners.

Select Engaging and Relevant Content

High school students are more motivated when content is relevant to their
lives, interests, or academic goals. CLIL allows teachers to integrate English with
subjects like science, history, geography, or even interdisciplinary themes like
sustainability or technology.

- Strategy:

- Align content with the school curriculum to ensure it complements
existing subject goals (e.g., a biology unit on ecosystems or a history unit on the
Industrial Revolution).

- Choose topics that spark curiosity or connect to current events, such as
climate change, artificial intelligence, or global migration.

- Use authentic materials (e.g., English-language news articles, TED
Talks, or documentaries) to expose students to natural language and real-world
contexts.

- Implementation:

- Example: In a geography class, teach about urbanization. Use an

English-language article from a reputable source like National Geographic about

29 ¢¢

megacities. Introduce vocabulary like “infrastructure,” “population density,” and
“sustainability.”

- Assign a task where students compare urbanization in two countries,
writing a short report in English.

- Incorporate multimedia, such as a YouTube video on smart cities, to

discuss future trends in urban planning.
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- Considerations:
- Gauge students’ prior knowledge of the topic to avoid overwhelming
them with complex content.
- For lower-proficiency students, simplify texts or provide glossaries with
key terms translated into their native language.
- Encourage student input on topic selection (e.g., a class poll on whether
to study renewable energy or space exploration) to increase engagement.
Scaffold Language and Content
Scaffolding is critical in CLIL to make both the subject matter and English
accessible. High school students may vary widely in their English proficiency, so
teachers must provide structured support to bridge gaps.
- Strategy:
- Pre-teach essential vocabulary and phrases before introducing content.
- Use visual aids, such as diagrams or timelines, to clarify complex ideas.
- Provide language frames or sentence starters to guide speaking and
writing.
- Gradually reduce support as students become more confident.
- Implementation:

- Example: In a science lesson on the water cycle, start with a word bank

29 ¢ 29 ¢¢

(e.g., “evaporation,” “condensation,” “precipitation”) and model sentences like
“Evaporation occurs when....”

- Use a labeled diagram of the water cycle to connect terms to visuals.

- Provide a cloze activity (fill-in-the-blank text) to reinforce vocabulary,
e.g., “Water _ from the surface into the atmosphere.”

- For advanced students, ask open-ended questions like “How does
deforestation affect the water cycle?” to encourage complex responses.

- Considerations:
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- Differentiate scaffolding based on proficiency levels. For beginners,
focus on basic vocabulary and short sentences; for advanced learners, introduce
academic language (e.g., “analyze,” “hypothesize”).

- Monitor progress to ensure students are ready to work independently.

- Avoid overloading students with too much new vocabulary—Ilimit to 8—
12 key terms per lesson.

Incorporate Multimodal Resources

High school students respond well to diverse input, such as texts, images,
audio, and videos, which cater to different learning styles and reinforce language
skills.

- Strategy:

- Use multimedia to present content in engaging ways, such as
documentaries, infographics, or podcasts.

- Encourage students to interact with resources actively (e.g.,
summarizing, note-taking, or discussing).

- Integrate technology to access authentic English-language materials.

- Implementation:

- Example: In a history lesson on the Civil Rights Movement, show a 5-
minute clip from a documentary about Martin Luther King Jr.’s “I Have a Dream”
speech. Provide a transcript with key phrases highlighted (e.g., “equality,”
“Justice”).

- Distribute an infographic on major events of the movement (e.g.,
Montgomery Bus Boycott, March on Washington) and have students describe
events in pairs using English.

- Assign a listening task: students listen to a podcast episode about Rosa
Parks and answer questions like “What was the impact of her actions?”

- Considerations:

- Ensure multimedia is age-appropriate and culturally sensitive.
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- Provide subtitles or transcripts for videos to support lower-proficiency
students.

- Use reliable sources to model accurate language and credible content.

Promote Collaborative Learning

Collaboration encourages students to use English communicatively while
deepening their understanding of content. Group work also builds peer support and
reduces anxiety about speaking.

- Strategy:

- Design tasks that require students to share ideas, solve problems, or
create products in English.

- Use cooperative learning structures like jigsaw, think-pair-share, or role-
plays.

- Pair or group students strategically to balance language proficiency and
content knowledge.

- Implementation:

- Example: In a biology lesson on ecosystems, use a jigsaw activity.
Divide students into “expert” groups to research one aspect (e.g., food chains,
habitats, biodiversity) using English-language resources. Each group then teaches
their findings to others in English.

- For a social studies lesson, organize a mock UN debate on climate
change. Assign roles (e.g., delegate from Brazil, scientist, NGO representative) and
provide language prompts like “We propose that...” or “Our evidence suggests....”

- Encourage peer feedback, where students comment on each other’s use
of vocabulary or clarity.

- Considerations:

- Set clear expectations for English use during group work (e.g., “Use at

least three new terms from the lesson”).
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- Monitor groups to ensure all students participate and avoid over-reliance
on stronger speakers.
- Foster a supportive environment to reduce fear of making language
mistakes.
Conclusion
CLIL offers a promising approach to teaching English in high schools by
integrating language and content learning. It enhances vocabulary, comprehension,
and engagement while maintaining academic rigor. To implement CLIL
effectively, educators should:
Develop thematic units that align with curriculum goals.
Provide language scaffolding to address terminology challenges.
Incorporate collaborative and task-based activities to promote active
learning.
Invest in teacher training to ensure pedagogical competence.
Monitor student progress with regular assessments to adjust strategies.
By adopting these practices, schools can leverage CLIL to foster bilingual
proficiency and academic success, preparing students for globalized educational

and professional environments.
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