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ABSTRACT: This study explores the effectiveness of practical classroom 

activities in fostering communicative competence among academic lyceum students. It 

examines how realistic, interactive tasks can enhance students' speaking, listening, 

reading, and writing skills within a meaningful context. Through classroom 

observation, questionnaires, and analysis of student performance, the study aims to 

demonstrate the impact of applying communicative activities in English language 

instruction. Findings suggest that the integration of real-life scenarios into lesson 

plans significantly improves learners' confidence, language fluency, and engagement. 
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INTRODUCTION 

In recent years, the development of communicative competence has become a 

central goal in foreign language teaching. Particularly at the academic lyceum level, 

students are expected to achieve a level of proficiency that allows them to function in 

real-life communication scenarios. Communicative competence refers to the ability to 

use language effectively and appropriately in various contexts. It includes linguistic 

competence, sociolinguistic competence, discourse competence, and strategic 

competence (Canale & Swain, 1980). 

Traditional grammar-translation methods are often insufficient in preparing 

students for authentic communication. Therefore, integrating practical, task-based 

activities into the curriculum is essential to bridge the gap between theoretical 

knowledge and practical use. This paper investigates how practical classroom activities 
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contribute to the development of communicative competence among academic lyceum 

students. 

LITERATURE REVIEW 

The concept of communicative competence was first introduced by Dell Hymes 

(1972) as a reaction to Noam Chomsky's notion of linguistic competence. Hymes 

emphasized that knowing a language is more than just understanding its grammar—it 

also involves knowing how to use it appropriately in social contexts. Canale and Swain 

(1980) further elaborated this concept, dividing it into four components: grammatical 

competence, sociolinguistic competence, discourse competence, and strategic 

competence. 

The Communicative Language Teaching (CLT) approach, which emerged in 

the 1970s, advocates for language instruction that prioritizes real-life communication 

over rote memorization and grammatical drills. Richards and Rodgers (2014) argue 

that learners must be exposed to meaningful interaction in the target language to 

develop communicative competence. Task-based language teaching (TBLT), a branch 

of CLT, focuses specifically on the use of tasks as core units of planning and instruction 

(Nunan, 2004). 

Numerous studies have shown the effectiveness of communicative activities in 

improving students' language proficiency. For example, Littlewood (2004) notes that 

task-based approaches enable students to practice language in authentic contexts, 

leading to increased fluency and confidence. Harmer (2007) also emphasizes the 

importance of using activities such as role-plays, interviews, simulations, and problem-

solving tasks to enhance language learning. 

Despite these advantages, implementing communicative activities can present 

challenges. These include large class sizes, limited resources, and insufficient teacher 

training. However, with careful planning and adaptation, even resource-constrained 

environments can foster communicative competence through well-designed tasks and 

active student participation. 

METHODOLOGY 
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 Research Design The study employed a mixed-methods approach, combining 

qualitative and quantitative research methods to provide a comprehensive analysis of 

the role of practical classroom activities in fostering communicative competence. 

Participants The participants were 60 academic lyceum students aged between 16 and 

18 years from Namangan region. The students were selected from two different 

lyceums and were divided into an experimental group and a control group. Instruments 

Pre- and post-tests to assess communicative competence 

Observation checklists to monitor classroom activities 

Student questionnaires to gather feedback 

Interviews with English language teachers 

Procedure The experimental group was exposed to various practical classroom 

activities, such as role-plays, simulations, problem-solving tasks, and group 

discussions over a period of 8 weeks. The control group continued with traditional 

methods. Data were collected before and after the intervention to assess improvements 

in communicative competence. 

RESULTS 

 Pre- and Post-Test Scores Analysis of the test scores revealed a significant 

improvement in the experimental group compared to the control group. The average 

pre-test score for the experimental group was 62.5%, which increased to 82.3% in the 

post-test. In contrast, the control group showed only a marginal improvement from 

63.1% to 68.4%. 

 Classroom Observations Observations indicated that students in the 

experimental group were more engaged, participated actively, and demonstrated better 

use of language functions such as asking questions, giving opinions, and making 

suggestions. 

 Student Feedback Questionnaire responses showed that 85% of the students in 

the experimental group felt more confident in speaking English and found the activities 

enjoyable and beneficial. Students highlighted role-plays and simulations as 

particularly effective in helping them think quickly and use a range of vocabulary and 

expressions. 
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Teachers noted that students became more independent, improved their 

pronunciation and vocabulary, and developed better listening skills through the use of 

real-life tasks. They also observed a positive shift in classroom atmosphere, with 

students demonstrating increased enthusiasm and willingness to communicate. 

 Examples of Activities Used 

Role-Plays: Students acted out real-world scenarios such as ordering food in a 

restaurant, asking for directions, or attending a job interview. These activities required 

students to prepare dialogues, practice intonation, and respond spontaneously. Learners 

took on roles in simulated environments like travel agencies, embassies, or business 

meetings. These tasks encouraged them to use target-specific vocabulary and formal 

language functions. 

Information Gap Activities: Students worked in pairs to complete a task by 

exchanging missing information. This promoted the use of questioning strategies and 

clarification techniques. 

Problem-Solving Tasks: Groups were presented with a realistic problem (e.g., 

planning a trip with a budget) and had to discuss and agree on a solution using English. 

DISCUSSIONS 

The findings highlight the effectiveness of practical classroom activities in 

enhancing communicative competence. Realistic and interactive tasks create a 

supportive environment where students feel safe to practice and use English 

meaningfully. This aligns with the principles of Communicative Language Teaching 

(CLT), which emphasize interaction as both the means and the goal of learning a 

language. 

Furthermore, the use of pair and group work promotes collaboration and allows 

students to learn from one another. Teachers play a crucial role as facilitators, guiding 

students through tasks and providing feedback. The data suggest that when students 

are actively involved in the learning process, their motivation and language proficiency 

increase. 

The success of the experimental group supports previous research by 

Littlewood (2004) and Nunan (2004), confirming that students benefit from engaging 
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in purposeful communication. These findings are particularly relevant for academic 

lyceums, where students are preparing for further education and need strong 

communication skills in English. 

However, the study also revealed some challenges. Teachers mentioned the 

need for more professional development in communicative methodology. Some 

students initially resisted group work, preferring traditional methods. Classroom 

management during activities was also cited as a potential issue, particularly in larger 

classes. 

CONCLUSION 

Integrating practical classroom activities into English language instruction at 

academic lyceums significantly fosters communicative competence. Such activities not 

only improve language skills but also enhance students' confidence and motivation. 

Educational institutions and language teachers should consider adopting more task-

based approaches to better prepare students for real-world communication. 

Future research could explore the long-term impact of communicative 

activities, investigate variations across different proficiency levels, or develop specific 

training modules for teachers to implement such approaches more effectively. 

Moreover, further studies could examine the integration of digital tools and online 

platforms to support communicative language learning. 
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