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Abstract: This article examines the pragmatic dimensions of teacher speech in
educational settings and their impact on the teaching-learning process. Drawing on
pragmatic linguistics, discourse analysis, and educational research, the study
explores how teachers' linguistic choices, speech acts, and communicative strategies
influence classroom dynamics, student comprehension, and knowledge construction.
The analysis focuses on key pragmatic features including speech acts, implicature,
politeness strategies, and contextual adaptation in classroom discourse. Findings
suggest that effective teaching is intrinsically linked to teachers' pragmatic
competence—their ability to adapt language use to specific educational contexts,
learning objectives, and student needs. The article highlights how conscious attention
to the pragmatic dimensions of classroom discourse can enhance pedagogical
effectiveness, foster more inclusive learning environments, and facilitate deeper
student engagement. Theoretical implications for teacher education programs and
practical applications for classroom practice are discussed, emphasizing the need for
explicit development of pragmatic awareness among teaching professionals.
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INPAI'MATHUKA PEYUU YUYUTEJIA B ITIPOUECCE OBYUYEHUSA

Annomayusa’ /lannas cmamos paccmampueaem npazmMamuyeckue acnekmol
peuu yuumers 8 00paz08amesbHoOU cpede U UX GIUsHUEe HA Npoyecc NPenooasaHus u
obyuenus. Onupasce HA NPASMAMUYECKYI0 JUHSGUCMUKY, OUCKYPC-AHANU3 U
neoazocuyeckue — UCCIe008aHus,  paboma  ucciedyem, — Kakum — 00Opazom
JIUH2BUCMUYECKULL  8blOOp  yuumenel, peuegble aKMbl U KOMMYHUKAMUBHbLE
cmpamezuy 8IUAIOM HA OUHAMUKY 8 Kldcce, NOHUMAHUEe MAmepuana y4awumMucs u
KOHCmMpYyupoeanue 3HaHuu. AHaiuz cocpedomouen Ha KI04eulX NpazMamuieckKux
Xapakmepucmukax, 6KI04ds —pedegvle  aKMbvl, UMHIUKAMYPblL,  cmpamecuu
BEAHCIUBOCIU U KOHMEKCMHYIO adanmayuio 6 yuebHom ouckypce. Pesynomamul
NOKA3b18at0m, 4mo d¢ghghexmuenoe obyueHue Hepaspul8HO CEA3AHO C NPASMAMUYECKOU
KoMnemenyuel yuumeneu — Ux CHOCOOHOCMbIO a0anmuposams UCNOb308AHUE
A3bIKA K KOHKPEMHbIM 00pa308amenbHbiM KOHMEKCMAM, YYeOHbIM YelaM U
nompeoOHocmam cmyoeHmos. B cmambe noduepkusaemcs, umo OCO3HAHHOE
BHUMAHUE K NpazMamuyeckum acnekmam y4ebHo20 OUCKYPCA MOdiCem NOBbLCUMb
neoazo2uyueckyro aghhexmusHocms, cnocoocmeosams co30anuro 6ojee UHKIIO3UBHO
obpazoeamenvHol cpedbl U CMUMYIUposamsv Oojlee 21yboKoe B8o8ledeHue
cmydenmos. Paccmampuearomcs — meopemuueckue  6bl800bl Ol NPOSPAMM
NO020MOBKYU yyumeneu u npaKkmuyeckue NpUMeHenus 8 y4eOHoU 0esimenbHOCmu, npu
9MOM  AKYEHMUpyemcs HeoOX00UMOCMb SIBHO20 PA3GUMUSL  NPaAMAamuiecKkol
0CBEOOMIIEHHOCMU Cpedu nNedazo208.

Knrouesvie cnosa: Ilpaecmamuka 6 obpaszoeanuu, Peuv yuumens,/luckypc 6
kaacce, Peuegvle akmol 6 00yuenuu, Ilpaemamuueckas komnemenyus, /[uckypcusnuvle
mapkepol,  Cmpameeuu  gexciusocmu,  Iledacocuueckas — KOMMYHUKAyus,
Jlunesucmuueckas adanmayus , HHKI03UBHbIU A3bIK.

INTRODUCTION

The classroom represents a unique communicative environment where
language serves not merely as a medium of transmission but as a fundamental tool for

constructing knowledge, establishing relationships, and creating learning
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opportunities. Within this complex communicative ecosystem, the pragmatic features
of teachers' speech—how language functions in context beyond its literal meaning—
play a crucial role in determining educational outcomes.

Pragmatics, a branch of linguistics concerned with how context contributes to
meaning, offers valuable insights into teaching effectiveness. While substantial
research has been conducted on pedagogical methods, curriculum design, and
assessment strategies, the specific pragmatic features of teacher talk and their impact
on the learning process have received comparatively limited attention. This article
addresses this gap by examining how teachers' pragmatic choices shape classroom
interactions and learning experiences.

The significance of this investigation extends beyond theoretical interest. As
education systems worldwide face increasing diversity in classrooms and growing
demands for inclusive teaching approaches, understanding the pragmatic dimensions
of teacher speech becomes essential for developing pedagogical practices that can
effectively respond to varied student needs and learning styles.

This article begins with a review of relevant literature connecting pragmatic
theory to educational contexts, followed by an analysis of key pragmatic features in
teacher speech. It then examines the implications of these features for student
comprehension, engagement, and learning outcomes. Finally, it offers
recommendations for enhancing teachers' pragmatic awareness and skills in
educational settings.

Pragmatics examines how language users employ and interpret utterances in
context, focusing on meaning beyond semantic content. In educational settings,
pragmatics involves studying how teachers use language to achieve pedagogical goals
through various linguistic strategies and contextual adaptations.

Crystal (2008) defines pragmatics as “the study of language from the point of
view of users, especially of the choices they make, the constraints they encounter in
using language in social interaction, and the effects their use of language has on other

participants in communication." When applied to teaching, this definition highlights
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the importance of examining how teachers' linguistic choices impact classroom
dynamics and student learning.

Teacher speech pragmatics encompasses several key dimensions:

- The intentional use of language to perform specific educational functions
(explaining, questioning, providing feedback)

- The adaptation of speech to accommodate students' cognitive levels, cultural
backgrounds, and prior knowledge

- The strategic use of implicit meanings, presuppositions, and conversational
implicatures

- The management of face-threatening acts through politeness strategies

- The establishment of classroom norms through linguistic means

Speech Act Theory in Educational Discourse

Austin's (1962) and Searle's (1969) speech act theory provides a valuable
framework for analyzing teacher speech. According to this theory, language utterances
perform actions beyond conveying information. Searle's classification of speech acts
into representatives, directives, commissives, expressives, and declarations has
particular relevance in educational contexts.

In classrooms, teachers regularly employ:

- Representatives (assertions, explanations, descriptions) to convey subject
content

- Directives (commands, requests, questions) to guide student behavior and
thinking

- Commissives (promises, pledges) to establish classroom contracts and
expectations

- Expressives (praise, encouragement, concern) to build relationships and
motivate students

- Declarations (defining terms, establishing rules) to create classroom realities

The distribution and effectiveness of these speech acts significantly influence
the teaching-learning process. Research by Sinclair and Coulthard (1975) on classroom

discourse structure revealed the predominance of the Initiation-Response-Feedback
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(IRF) pattern, highlighting how teachers' questioning techniques and feedback
responses shape educational interactions.

Pragmatic Competence in Teaching

Pragmatic competence refers to the ability to use language appropriately
according to contextual factors. For teachers, this competence encompasses several
interrelated abilities:

- Contextual sensitivity: Adapting speech to specific teaching situations and
student needs

- Sociolinguistic appropriateness: Using language that aligns with educational
norms and expectations

- Strategic competence: Employing verbal and non-verbal strategies to enhance
comprehension

- Discourse competence: Organizing speech coherently across extended
teaching episodes

Bachman's (1990) model of communicative language ability provides a useful
framework for conceptualizing teachers' pragmatic competence as essential to their
overall communicative effectiveness in educational settings.

. Key Pragmatic Features of Teacher Speech

Speech Acts in Teaching

Teachers deploy various speech acts to fulfill different pedagogical functions.
Analyzing the distribution and effectiveness of these acts provides insights into
teaching styles and their impacts.

Directive Speech Acts

Directives constitute a significant portion of teacher talk, serving to guide
student behavior and learning activities. These include:

- Direct commands ("Open your textbooks to page 45")

- Questions of various types (display questions, referential questions,
procedural questions)

- Requests for action or information ("Could someone summarize what we

learned yesterday?"')
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- Suggestions for improved performance ("'You might want to reconsider your
approach to this problem™)

The manner in which directives are formulated—their directness, politeness
markers, and contextual appropriateness—significantly affects student reception and
compliance. Research by Blum-Kulka (1987) demonstrated that the directness of
speech acts varies across cultures, suggesting that teachers need to be sensitive to
cultural expectations when formulating directives in multicultural classrooms.

Representative Speech Acts

Representatives communicate information and explanations about subject
matter. Their effectiveness depends on:

- Clarity and precision of terminology

- Use of examples, analogies, and metaphors to bridge known and new
information

- Adaptation to students' prior knowledge and cognitive development

- Integration of multimodal elements (gestures, visual aids) to enhance
comprehension

Effective teachers adapt the complexity, pace, and mode of their representative
speech acts according to ongoing assessment of student understanding, demonstrating
what Shulman (1987) termed "pedagogical content knowledge."

Expressive Speech Acts

Expressives contribute to the socio-emotional dimension of teaching by
conveying attitudes, feelings, and evaluations. These include:

- Praise and encouragement ("Excellent point, Sarah!")

- Expressions of enthusiasm for subject matter ("Isn't this fascinating?")

- Empathy and understanding ("'l know this concept is challenging™)

- Humor and personal anecdotes that create rapport

Research by Witt et al. (2004) demonstrates that teachers' appropriate use of
expressives correlates positively with student motivation, engagement, and satisfaction

with learning experiences.
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Implicature and Indirect Speech in Classroom Discourse

Grice's (1975) cooperative principle and theory of conversational implicature
provide valuable insights into how meaning is negotiated in classroom settings.
Teachers frequently employ implicature—meaning conveyed beyond literal
utterances—to achieve various pedagogical aims:

- Socratic questioning that implies the direction of thinking without stating it
directly

- Irony or gentle sarcasm to indicate problematic reasoning without direct
criticism

- Hints that guide student discovery without providing complete solutions

- Rhetorical questions that stimulate thinking rather than seeking answers

While implicature can serve valuable pedagogical functions, it also presents
challenges. Students with limited language proficiency, different cultural backgrounds,
or certain cognitive processing styles may struggle to interpret implied meanings,
potentially creating educational inequities.

Politeness Strategies in Teacher Speech

Following Brown and Levinson's (1987) politeness theory, teachers regularly
navigate potential "face-threatening acts" (FTAS) such as correcting errors, evaluating
performance, or imposing tasks. Effective teachers employ various politeness
strategies to mitigate these threats:

Positive Politeness Strategies

These strategies acknowledge students' desire for approval and inclusion:

- Using inclusive language ("Let's explore this problem together)

- Acknowledging student contributions before suggesting modifications

- Expressing optimism about students’ capabilities ("1 know you can master this
concept™)

- Using humor appropriately to create solidarity

Negative Politeness Strategies

These strategies respect students' autonomy and freedom from imposition:
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- Providing options rather than mandates (Y ou might consider approaching it
this way")

- Hedging directives ("Could you perhaps try a different method?")

- Depersonalizing criticism ("This solution needs more development" rather
than "Your solution is inadequate")

- Acknowledging the imposition of difficult tasks

The strategic balance of directness and politeness in teacher speech
significantly impacts classroom atmosphere and student receptiveness to instruction
and feedback.

This article has explored the multifaceted pragmatic dimensions of teacher
speech and their profound impact on educational processes. The analysis reveals that
effective teaching is inseparably linked to sophisticated pragmatic competence—the
ability to adapt language use strategically to achieve pedagogical goals in specific
educational contexts.

Key findings include:

1. Teachers employ a complex repertoire of speech acts, politeness strategies,
and discourse markers that significantly influence student engagement,
comprehension, and learning outcomes.

2. Pragmatic features of teacher talk create both cognitive and affective
conditions for learning, shaping not only what students understand but also how they
feel about the learning process.

3. Cultural, linguistic, and individual differences in pragmatic processing
present both challenges and opportunities for inclusive education, requiring teachers to
develop heightened pragmatic awareness.

4. Specific methodologies for developing teachers' pragmatic competence—
including reflective practice, discourse analysis, and targeted professional
development—offer promising avenues for enhancing teaching effectiveness.

The pragmatic dimension of teaching represents a crucial but often overlooked
aspect of pedagogical competence. By bringing this dimension into greater focus, this

article contributes to a more comprehensive understanding of effective teaching
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practices and provides a foundation for more intentional approaches to teacher
development.

Future educational research and practice would benefit from greater attention
to how teachers' pragmatic choices shape educational experiences and outcomes. As
classroom environments become increasingly diverse and complex, teachers'
pragmatic sensitivity and adaptability will likely become even more central to
educational success, deserving explicit attention in both research and professional
development contexts.
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