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Abstract: The approach of Content and Language Integrated Learning (CLIL) 

has gained attention for its dual benefits: fostering both language skills and subject 

knowledge. This article examines practical and effective methods educators use to 

implement CLIL successfully, particularly in primary and secondary education 

settings. Drawing from classroom experiences and recent educational studies, several 

core techniques—such as task-based learning, scaffolding, project-based learning, 

and the use of digital tools—are explored. Findings indicate that CLIL not only 

improves language acquisition but also enhances student engagement and deeper 

understanding of content. Based on these insights, practical suggestions for teachers 

and schools are provided. 
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1. Introduction 

In today’s increasingly interconnected world, the ability to communicate in 

more than one language is becoming a necessity. To address this need, many 

educators have turned to Content and Language Integrated Learning (CLIL), a 

teaching method where academic subjects are delivered in a foreign or second 

language. Rather than teaching language as a separate subject, CLIL blends it 

naturally with curriculum content, offering a meaningful context for learners to 

develop their language skills. 
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The aim of this paper is to explore what makes CLIL effective in practice. 

While its benefits are widely acknowledged, there’s often uncertainty about which 

strategies actually work best in real classrooms. This article aims to fill that gap by 

looking at proven methods that support both language learning and content 

comprehension. 

2. Literature Review 

CLIL was first popularized in Europe during the 1990s and has since been 

adopted in various forms around the world. It draws on ideas from communicative 

language teaching and learner-centered approaches that promote real-world use of 

language and active engagement with subject matter (Coyle, Hood & Marsh, 2010). 

Researchers have pointed out several strengths of CLIL, such as: 

 Increased motivation to learn 

 Greater exposure to the target language 

 Improved academic performance when language and content are taught 

together 

However, the method does come with its own set of challenges. Many schools 

lack adequately trained teachers, and balancing the language demands with academic 

content can be tricky. Teachers often need support and flexibility to adapt their 

instruction effectively (Mehisto et al., 2008). 

3. Methodology 

3.1 Research Design 

To understand what works best in CLIL classrooms, this study adopted a 

qualitative case study approach. The goal was to observe and analyze real-world 

teaching practices rather than test a single hypothesis. 

3.2 Participants and Setting 

The study included three schools using CLIL to teach subjects such as science, 

history, and geography. Nine teachers, three school administrators, and a group of 45 

students (ages 10 to 14) took part. Interviews were conducted with the teachers and 

school leaders, and several classroom sessions were observed over a four-week 

period. 
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3.3 Data Collection and Analysis 

Data came from teacher interviews, lesson plan reviews, classroom 

observations, and student activity samples. The material was organized and analyzed 

by identifying recurring patterns and teaching methods that supported both language 

and content learning. 

4. Results 

The classroom observations and interviews revealed several teaching 

practices that consistently helped students succeed in CLIL environments: 

4.1 Task-Based Learning 

Many teachers used task-based activities where students had to complete 

meaningful tasks while using the target language. For instance, in a science class, 

students conducted simple experiments and explained their process in English. This 

allowed them to actively use new vocabulary while also understanding the lesson 

content. 

4.2 Scaffolding Techniques 

Supportive tools like visual aids, sentence frames, bilingual glossaries, and 

guided worksheets were common in successful classrooms. These scaffolding 

strategies helped learners process complex material without getting overwhelmed by 

the language barrier. 

4.3 Project-Based Learning 

Some of the most engaging lessons involved longer-term projects. In one case, 

students created a poster presentation on a historical topic. In another, they worked in 

groups to design and build a model of a sustainable city. These projects encouraged 

teamwork and critical thinking while requiring students to use the target language 

naturally. 

4.4 Digital Tools 

Technology also played a key role in effective CLIL instruction. Platforms 

like Padlet and Google Slides allowed students to collaborate on assignments, while 

apps like Quizlet helped reinforce new vocabulary through games and repetition. 

4.5 Continuous Assessment 
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Teachers used a range of informal assessments, such as learning journals, peer 

reviews, and short oral check-ins. These strategies allowed them to monitor both 

language growth and subject comprehension over time, making adjustments as 

needed. 

5. Discussion 

The results of the study confirm that CLIL works best when the instruction is 

interactive, student-centered, and well-supported. Approaches like project-based 

learning and task-based instruction made lessons more engaging and meaningful. 

When students were actively involved in their learning and could see the purpose 

behind the language use, they retained content better and became more confident 

speakers. 

Scaffolding played a critical role in making content accessible to learners at 

various proficiency levels. Additionally, continuous formative assessment helped 

teachers stay aware of student progress and make informed teaching decisions. 

At the same time, the study revealed some ongoing issues. Teachers expressed 

the need for more training in CLIL strategies and access to ready-to-use materials. 

Balancing academic goals with language development remains a demanding task, 

especially when curriculum standards are strict. 

6. Conclusion 

CLIL has great potential as a tool for developing both academic and language 

skills, especially when implemented with thoughtful planning and appropriate 

support. This study shows that methods like task-based learning, scaffolding, and 

digital tools can significantly enhance the learning experience. 

For schools and educators looking to adopt CLIL, investing in teacher training 

and collaborative planning time is key. Future research could look more closely at 

long-term learning outcomes or how CLIL can be adapted for different age groups 

and subject areas. 
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