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     Annotation:This article examines the multifaceted nature of discourse 

between teachers and students within the context of classroom interaction. It explores 

the communicative dynamics that govern pedagogical exchanges, emphasizing how 

language serves not only as a vehicle for knowledge transmission but also as a tool 

for building relationships, managing classroom behavior, and fostering critical 

thinking. Drawing on discourse analysis, sociolinguistics, and educational theory, 

this study presents a comprehensive framework for understanding the types, 

functions, and implications of teacher-student talk. Through an in-depth review of 

various interaction patterns—such as Initiation-Response-Feedback (IRF), dialogic 

teaching, and scaffolding—the paper investigates how discourse shapes educational 

outcomes and influences student engagement. Special attention is given to power 

asymmetries, cultural and linguistic diversity, and the role of teacher language in 

constructing learner identity. The article concludes by suggesting practical strategies 

for teachers to enhance communicative efficacy, create inclusive dialogue spaces, 

and cultivate reflective classroom discourse practices that support equitable and 

meaningful learning. 

      Keywords:Classroom discourse; teacher-student interaction; dialogic 
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identity; discourse analysis; language in education; pedagogy; IRF pattern; power 

dynamics in education. 
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Introduction 

   Discourse is a cornerstone of the teaching and learning process. The 

interaction between teacher and student forms the bedrock upon which knowledge is 

constructed, disseminated, and internalized. As such, the study of teacher-student 

discourse is not merely a linguistic inquiry but a critical educational endeavor. It 

encompasses a broad array of communicative practices that shape the classroom 

experience—ranging from instructional exchanges to interpersonal dialogues that 

influence student participation, motivation, and academic identity. 

    Communication lies at the heart of all educational processes. Among the 

many interactions that take place in a classroom, the discourse between teacher and 

student plays a fundamental role in shaping both the content and quality of learning. 

Far from being a simple exchange of information, teacher-student discourse 

encompasses a complex web of verbal and non-verbal cues, power relations, cultural 

norms, pedagogical goals, and social expectations. It is through discourse that 

teachers guide learners, manage behavior, convey subject knowledge, assess 

understanding, and—perhaps most importantly—build the relational foundations that 

sustain motivation, curiosity, and critical thinking. 

   In recent years, the field of educational linguistics has increasingly turned 

its focus toward classroom discourse as a means of understanding how learning 

actually unfolds in real time. While curricula, lesson plans, and assessments remain 

essential components of formal education, it is the moment-to-moment language used 

by teachers and students that determines how effectively knowledge is constructed 

and internalized. Discourse, in this sense, is not simply a medium of instruction—it 

is a pedagogical tool in and of itself. 

   The traditional view of teacher-student communication has often been 

dominated by a transmission model, where the teacher delivers content and the 

student passively receives it. However, contemporary research has moved beyond this 

unidirectional understanding to embrace more interactive, dialogic, and learner-

centered models of communication. Scholars such as Vygotsky (1978), Freire (1970), 

and Alexander (2008) have argued that authentic dialogue fosters higher-order 
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thinking, learner autonomy, and social inclusion. The quality of discourse is thus a 

strong predictor of student engagement, comprehension, and even long-term 

academic achievement. 

   Moreover, classroom discourse is deeply influenced by broader 

sociolinguistic and cultural contexts. Variables such as language background, 

socioeconomic status, gender, and classroom norms play a significant role in shaping 

who speaks, how they speak, and whose voices are heard or silenced. In multilingual 

or multicultural classrooms, these dynamics become even more pronounced, making 

it imperative for educators to develop inclusive communicative strategies that validate 

diverse forms of expression. 

   This article seeks to provide a comprehensive examination of the discourse 

that occurs between teachers and students in educational settings. It aims to address 

several key questions: What are the dominant patterns of interaction in classroom 

talk? How does teacher discourse influence student participation and learning 

outcomes? In what ways do power and identity intersect with classroom 

communication? And how can teachers foster more equitable and effective discourse 

practices? 

   To answer these questions, the paper will explore theoretical frameworks 

from discourse analysis, sociocultural theory, and critical pedagogy; analyze common 

discourse structures such as Initiation-Response-Feedback (IRF); evaluate dialogic 

and scaffolding approaches; and discuss the implications of discourse for learner 

identity and classroom equity. In doing so, the study aims to contribute to both the 

academic understanding of classroom communication and the practical improvement 

of pedagogical methods. 

   Ultimately, discourse is not only a reflection of educational practice—it is 

the medium through which education happens. By critically examining the 

interactions between teacher and student, we gain insight into the very nature of 

teaching, learning, and human development.. 

1. Theoretical Foundations of Discourse in Education 
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The study of discourse in educational settings is rooted in several theoretical 

paradigms: 

    Discourse Analysis focuses on the structure and function of spoken or 

written language in context. Pioneering work by Sinclair and Coulthard (1975) 

introduced the IRF model, which has become foundational in classroom discourse 

analysis. 

Sociocultural Theory, particularly that of Vygotsky (1978), emphasizes the 

role of social interaction in cognitive development. Language is viewed as a 

mediational tool for learning within the Zone of Proximal Development (ZPD). 

Pragmatics and Interactional Sociolinguistics examine how meaning is 

negotiated in conversation, paying close attention to contextual factors, politeness 

strategies (Brown & Levinson, 1987), and speech acts. 

Critical Pedagogy (Freire, 1970) advocates for dialogic interaction as a means 

of empowering students and challenging traditional power hierarchies in education. 

Each of these frameworks contributes to a holistic understanding of how 

teacher talk influences learning and how student responses, in turn, shape the flow of 

instruction. 

2. Structure and Functions of Teacher Talk 

  Teacher discourse typically serves multiple functions: instructional, 

regulatory, evaluative, and interpersonal. Structurally, it often follows a triadic 

exchange pattern known as IRF: Initiation (usually by the teacher), Response (by the 

student), and Feedback (by the teacher). 

While efficient, this pattern can sometimes restrict student agency and 

creativity if overused in a monologic fashion. 

Alternatively, dialogic teaching, as proposed by Alexander (2008), 

encourages shared control of discourse, allowing students to pose questions, offer 

interpretations, and challenge ideas. This approach fosters deeper engagement and 

critical thinking. 
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Teachers also employ scaffolding—the strategic use of language to support 

learners’ understanding until they can perform independently. This can involve 

paraphrasing, questioning, prompting, and elaboration. 

3. Student Talk and Participation 

The nature of student discourse is often shaped by the teacher’s 

communicative stance. Classrooms that privilege dialogic interaction tend to see more 

student-initiated contributions, whereas those dominated by teacher talk may inhibit 

student voice. 

Factors influencing student participation include: 

Classroom norms and culture 

Power relations 

Linguistic background and proficiency 

Gender and social expectations 

Research indicates that students from marginalized linguistic or cultural 

backgrounds may experience discourse dissonance, where their communicative styles 

differ from the expected classroom norms. Culturally responsive pedagogy aims to 

bridge this gap. 

4. Power, Identity, and Language 

Discourse is not neutral. It reflects and reproduces social hierarchies. In the 

classroom, the teacher holds institutional authority, which is often manifested through 

control over topics, turn-taking, and evaluative feedback. However, teachers can 

redistribute this power through inclusive and reflective discourse practices. 

Language also plays a critical role in the construction of learner identity. How 

teachers address students, the kind of feedback they give, and the opportunities they 

provide for authentic speech all contribute to how students see themselves as learners. 

5. Enhancing Teacher-Student Discourse 

To promote effective and equitable discourse, educators can adopt several 

strategies: 

Use open-ended questions that invite extended student responses. 

Encourage metatalk—discussions about language and learning processes. 



   MODERN EDUCATION AND DEVELOPMENT  

   Выпуск журнала №-27  Часть–4_Июнь –2025 

58 

Provide wait time to allow thoughtful student contributions. 

Acknowledge diverse linguistic repertoires, validating students’ home 

languages and discourse styles. 

Engage in reflective teaching, regularly analyzing one’s own discourse 

practices for bias and exclusion. 

Professional development in discourse analysis and communicative pedagogy 

can further empower teachers to refine their classroom language use. 

Conclusion 

    Discourse between teacher and student is a complex, dynamic, and deeply 

influential aspect of education. It shapes not only what students learn but how they 

learn, how they are positioned in the learning process, and how they perceive their 

own abilities. By critically examining and thoughtfully shaping their discourse 

practices, teachers can create more inclusive, dialogic, and empowering learning 

environments. The study of teacher-student discourse, therefore, remains a vital area 

of inquiry for advancing both linguistic understanding and educational equity. 

   Teacher-student discourse is a central mechanism through which learning is 

mediated, identities are shaped, and classroom culture is constructed. Far beyond a 

tool for instruction, it serves as a conduit for fostering critical thinking, engagement, 

and mutual understanding. This article has underscored that the nature and quality of 

classroom talk significantly influence students' cognitive and emotional development. 

   Traditional models such as the IRF (Initiation-Response-Feedback) 

structure, while still prevalent, often limit dialogic engagement. In contrast, 

responsive and inclusive discourse practices promote deeper learning and empower 

students as active participants in their own education. Moreover, the sociocultural 

dimensions of classroom discourse demand that teachers remain critically aware of 

how language can both reflect and reproduce power dynamics. 

  Ultimately, effective discourse in education is not simply a matter of 

technique—it is a pedagogical and ethical imperative. As classrooms become 

increasingly diverse, educators must cultivate communicative practices that are 

dialogic, equitable, and reflective. Continued research and teacher training in 
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discourse analysis remain vital to shaping more inclusive and transformative 

educational experiences. 
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