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Abstract. In an increasingly globalized world, translation teaching has emerged 

as a critical component of language education and intercultural communication. This 

article explores contemporary methods and pedagogical innovations in translation 

teaching at the university level. It examines the integration of theoretical models with 

practical translation tasks, the role of technology, and the development of professional 

competencies among translation students. Drawing on both traditional frameworks and 

recent digital tools, the paper highlights effective strategies for fostering linguistic 

accuracy, cultural awareness, and subject-matter expertise. The study also identifies 

key challenges, such as assessment difficulties, student motivation, and the evolving 

demands of the translation industry, and proposes solutions for adapting translation 

pedagogy to meet current and future needs. 
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Introduction. Translation teaching occupies a vital place in the field of applied 

linguistics and language education, particularly within the context of higher education. 

With the rapid expansion of international communication, the demand for skilled 

translators has grown substantially, prompting academic institutions to rethink and 

redesign their translation curricula. The traditional approach—primarily focused on 

bilingual language transfer—no longer suffices in preparing students for the 

multifaceted challenges of the professional translation market. Modern translation 

teaching is now required to incorporate interdisciplinary knowledge, cultural literacy, 

subject specialization, and digital competence. Moreover, the shift from prescriptive to 

descriptive and from product-oriented to process-oriented pedagogy necessitates an 

emphasis on developing translation competences—cognitive, technological, 

intercultural, and strategic. 

This article delves into the evolving landscape of translation pedagogy, 

identifying both theoretical underpinnings and classroom practices that shape effective 

translator training. By analyzing teaching models, assessment methods, and student-

centered learning strategies, the paper aims to offer practical insights for educators, 

researchers, and curriculum designers committed to improving translation instruction 

in university settings. 
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Literature review. The evolution of translation teaching has closely mirrored the 

theoretical developments in the field of Translation Studies. Early pedagogical models 

were rooted in linguistic equivalence theories, emphasizing grammatical and lexical 

accuracy (Vinay & Darbelnet, 1958; Catford, 1965). However, by the late 20th century, 

translation teaching shifted towards functionalist paradigms, most notably the Skopos 

theory (Vermeer, 1989) and Reiss’s text typology (Reiss, 1971), which argued for the 

functional and communicative purposes of translation over literal fidelity. Kiraly 

(2000) criticized traditional teacher-centered models and advocated for a constructivist 

approach, emphasizing collaborative learning and problem-solving. This pedagogical 

shift recognizes the translator not merely as a linguistic mediator but as an autonomous 

agent capable of making informed, strategic decisions. Göpferich (2009) and EMT 

(European Master’s in Translation) competence frameworks further advanced 

translator training by outlining essential competences: linguistic, intercultural, 

information mining, technological, and strategic. These frameworks stress the need to 

integrate authentic materials, simulate real-world tasks, and employ formative 

assessment techniques. 

Technology has also transformed translation pedagogy. Tools such as Computer-

Assisted Translation (CAT) tools, corpora, and machine translation post-editing have 

become integral to modern translation classrooms (Bowker & Pearson, 2002; 

O’Hagan, 2016). Online platforms and hybrid learning environments have enabled 

remote collaboration and authentic project-based learning. Despite these advances, 

challenges remain. Pym (2009) points out the lack of standardization in curriculum 

design and assessment, while Kelly (2005) emphasizes the need for pedagogical 

training among translation instructors themselves. 

In sum, contemporary translation pedagogy has moved from static, prescriptive 

models to dynamic, learner-centered, competence-based approaches that align closely 

with the demands of the professional translation industry. 

Methodology. This study employs a qualitative research design rooted in a 

descriptive and analytical approach to investigate current translation teaching practices 

in higher education. The methodology consists of three main components: 

1. Document Analysis 

Syllabi, course descriptions, and curricular frameworks from ten translation 

programs at European and Central Asian universities were examined. These documents 

were analyzed to identify recurring themes in course structure, teaching methods, and 

assessment strategies. 

2. Semi-Structured Interviews 

In-depth interviews were conducted with 12 translation instructors and program 

coordinators. The questions focused on teaching philosophy, use of technology, 
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strategies for competence development, and perceived gaps in student training. The 

interviews were transcribed and coded using thematic analysis. 

3. Classroom Observations 

To contextualize the interview data, classroom observations were carried out in 

four institutions. The observations focused on pedagogical interaction, learner 

engagement, the integration of theory and practice, and the use of translation tools. 

Sampling Method 

Purposive sampling was used to select participants and institutions that reflect a 

range of teaching contexts: public vs. private universities, traditional vs. modern 

programs, and programs with or without industry partnerships. 

Data from interviews and observations were analyzed through coding and 

categorization, following Braun and Clarke’s (2006) six-phase framework for thematic 

analysis. Key themes were cross-referenced with the literature to identify trends, 

divergences, and best practices. This mixed-method approach enables a nuanced 

understanding of both the theoretical underpinnings and the practical realities of 

translation teaching, offering actionable insights for improving translator education. 

Results. The data gathered from course documents, interviews, and classroom 

observations yielded several key findings that illuminate current practices and 

challenges in translation teaching: 

1. Emphasis on Competence-Based Learning 

Most programs have adopted the EMT framework or similar models, focusing on 

the integration of linguistic, intercultural, technological, and strategic competences. 

Instructors frequently highlighted the importance of preparing students for real-world 

translation tasks through competence-based assessments, including portfolios and 

project work. 

2. Blended and Technology-Enhanced Learning 

Over 80% of instructors reported incorporating technology in the classroom, 

particularly CAT tools such as SDL Trados, MemoQ, and online corpora. Some also 

utilized machine translation engines (e.g., DeepL, Google Translate) in post-editing 

exercises. However, there were significant disparities in technological access and 

instructor training between institutions. 

3. Authentic Task Design 

A notable trend was the use of authentic materials and simulated translation 

commissions to mirror industry conditions. Instructors emphasized the pedagogical 

value of domain-specific texts (legal, medical, financial) and collaborative group work. 

Students were often required to complete client-oriented tasks, including terminology 

research, quality assurance, and editing. 
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4. Instructor Challenges and Training Gaps 

While instructors were highly motivated, many expressed concern over limited 

institutional support for their own pedagogical development. Less than half had formal 

training in translation pedagogy. Time constraints and rigid curricula also hindered 

innovation in teaching practice. 

5. Assessment Practices 

Assessment was mostly summative, though some institutions used formative 

methods such as peer review, process-oriented evaluation, and reflective commentary. 

However, clear rubrics for translation quality were inconsistently applied. 

Conclusion 

The study reveals that translation teaching in higher education is undergoing a 

paradigm shift from traditional language-pair instruction toward a competence-

oriented, technologically integrated model. Institutions are increasingly aligning 

curricula with the professional demands of the translation industry, emphasizing 

authentic tasks, digital tools, and interdisciplinary skills. 

Nevertheless, challenges remain. There is a pressing need for consistent instructor 

training, better integration of formative assessment methods, and wider access to 

technological resources. Without targeted institutional support and curriculum reform, 

even the most motivated educators may struggle to meet evolving pedagogical 

standards. 

The findings suggest that future efforts in translation pedagogy should focus on: 

 Expanding professional development for instructors 

 Embedding digital literacy and technological fluency in all stages of training 

 Designing flexible, modular curricula that adapt to industry trends 

By embracing these innovations, higher education institutions can better prepare 

students not only to translate texts but also to function as culturally aware, digitally 

competent language professionals in a globalized world. 
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