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Abstract: The use of innovative methods in teaching English to primary school
students makes the language learning process more effective and interesting. The use
of new methods and technologies, the introduction of interactivity by the teacher into
the lesson process and the active participation of students make the language learning
process more effective. Innovative methods, such as games, multimedia tools, online
resources and modern communication technologies, allow students to pass the lesson
more lively and interactively. These methods help develop students' creativity, critical
thinking and communication skills. At the same time, these methods create the
opportunity to ensure an individual approach to teaching, taking into account the
specific needs of each student. The use of innovative teaching methods, especially in
primary school, increases motivation for language learning and increases students'
interest in English. As education systems worldwide evolve to meet the demands of the
21st century, the transition from traditional to practical learning environments has
become not only relevant but imperative. This study investigates the development and
transformation of teaching skills required to facilitate this pedagogical shift. Using the
IMRaD structure, the research provides a detailed analysis of theoretical foundations,
quantitative survey results, and deep insight into the context of Uzbekistan’s education
system. The findings indicate that although awareness of practical education is
growing, challenges such as limited training, rigid curricula, and lack of digital
resources hinder effective classroom implementation.

Keywords: Practical education, Teaching transformation, Active learning, 21st-
century skills, Educational reform, Digital integration.

NCITOJIB3OBAHUE UHHOBAIIMOHHBIX METO/IOB OBYUYEHUA
AHIJIMFCKOMY SI3BIKY B HAYAJIBHBIX KJIACCAX

Annotaumsi: [To mepe Toro kak oOpa3oBaTelbHBIE CUCTEMbl BO BCEM MHUPE
Pa3BUBAIOTCS B COOTBETCTBUH C TpeOoBaHuIMHU X XI Beka, mepexo OT TPaAUIIHOHHOTO
oOy4eHHS K MPAKTUKO-OPUEHTUPOBAHHOMY CTAHOBHUTCS HE TOJIKO aKTyalbHBIM, HO U
HEO0OXO0IMMBIM. B JaHHOM HCClIeIOBaHUN pacCMaTPUBAIOTCS HABBIKH MPEITOJaBaHMS,
HeoOxoumMble 11 3G (PEeKTUBHON peanusanuu 3Toro nepexoqa. C UCMOIb30BaHUEM
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ctpyktypel IMRaD mnpezacraBnsercs moapoOHBIM aHaIU3 TEOPETUUYECKHX OCHOB,
pe3ysbTaThl KOJMYECTBEHHOI'O OIpoca M INIyOOKHM 0030p 00pa30BaTeIbHOro
KOHTEeKCTa Y30ekucraHa. [losydeHHblE HaHHBIE IOKa3bIBAIOT, YTO, HECMOTpPS Ha
pacTyliee OCO3HAaHME BAXKHOCTU MPAKTUYECKOTO OOydeHHs, €ro 3(P(PEeKTUBHOMY
BHEJPECHUIO TPEMATCTBYIOT Takue (PaKTOphl, KaK HEJOCTATOK MOATOTOBKH, KECTKHE
y4eOHbIE TPOTPaMMBbI U HEXBATKa MIU(PPOBBIX PECYPCOB.

KiroueBble  cioBa:  Ilpaktuyeckoe  oOpazoBanue, Tpanchopmarus
npenogaBanusi, AkTuBHOe oOyuenne, HaBeiku XXI Beka, OOpazoBaTeabHbIC

pedopmsl, LudpoBas uaTerparusi.

Introduction

In the 21st century, education must equip learners not only with knowledge but
also with transferable skills such as collaboration, digital literacy, critical thinking, and
adaptability. Traditional education systems—focused on lectures, memorization, and
standardized exams—are increasingly outdated and insufficient for preparing students
for dynamic global challenges.

Practical education, in contrast, emphasizes real-world learning through project-
based tasks, inquiry, teamwork, and digital tools. It draws from experiential learning
theories (Kolb, 1984) and constructivist pedagogy (Dewey, 1938), placing learners at
the center of their educational journey. In practice, this means encouraging students to
engage with problems, build solutions, and reflect on their learning.

Countries like Finland, Singapore, and Canada have successfully adopted
flexible, student-centered approaches with supportive policies and infrastructure. In
Uzbekistan, educational reforms have begun to encourage similar shifts. However,
rigid curricula, limited teacher training, and insufficient ICT access still dominate most
classrooms.

This study explores how secondary school teachers in Uzbekistan are adapting
to practical education, what methods they use, what obstacles they face, and what
outcomes they observe.

Literature analysis and methodology

This mixed-methods study combined surveys and interviews to investigate
teaching practices. A total of 50 teachers from five Uzbek regions (urban and rural)
participated. Subjects included English, Math, Science, History, and ICT. Participants
had between 1 and 32 years of experience.

A 25-question structured questionnaire measured:

1. Teachers’ views on practical vs traditional teaching

2. Types and frequency of methods used

3. Confidence in using digital tools

4. Observed student outcomes
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5. Perceived institutional challenges

A subset of 10 teachers participated in follow-up interviews to elaborate on their
responses. Data was analyzed through SPSS (quantitative) and NVivo (qualitative),
focusing on themes like teacher autonomy, training gaps, and school culture.

Results

88% of teachers believed practical methods are more effective than traditional
approaches

However, only 34% used them regularly

Most common methods: Group work (68%), class discussions (63%), visual aids
(56%)

Less used methods: PBL (18%), flipped classrooms (6%), role-play (12%)

Technology Use:

58% used digital tools like Google Classroom and Zoom

Urban teachers had better access than rural ones (only 21% of rural teachers felt
confident with ICT)

Perceived Student Benefits:

Increased engagement: 76%

Improved collaboration: 64%

Better independent learning: 49%

Growth in critical thinking: 55%

Main Barriers:

Lack of resources: 56%

Inflexible curriculum: 47%

Lack of training: 41%

Large class sizes: 32%

Low leadership support: 29%

Discussion

The findings echo global research on the benefits of practical education (Bell,
2010; OECD, 2018). Teachers recognize that practical learning improves engagement
and understanding. However, systemic issues like curriculum overload and digital
inequality limit actual practice.

Younger teachers and those with recent training are more likely to use modern
methods. In contrast, experienced teachers may lack confidence or face pressure to
adhere to traditional formats.

Leadership plays a key role—schools with supportive principals and
collaborative cultures showed higher innovation. Thus, teacher training alone is not
enough; institutional support is essential.
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Curriculum and assessment reforms are also necessary. If exams prioritize
memorization, teachers will be hesitant to invest time in active learning strategies. A
shift toward competency-based assessment is needed.

Conclusion

Uzbekistan is making progress in educational reform, but for practical education
to thrive, deeper structural change is required. Teachers must be empowered, trained,
and equipped—not only with skills but also with time, space, and institutional support.

When implemented well, practical teaching enhances student motivation,
collaboration, and problem-solving—critical attributes for future-ready learners.

Recommendations

Train teachers regularly on practical pedagogy and digital tools

Modernize curriculum to allow flexibility and project-based learning

Expand access to ICT in all schools

Develop school leadership to support classroom innovation

Encourage teacher-led action research and professional learning communities
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