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Abstract: This article explores the role of motivation in learning English as a 

foreign language (EFL). It examines different types of motivation—intrinsic and 

extrinsic—and their effects on language acquisition. The study highlights key 

motivational theories, such as Self-Determination Theory (SDT) and Gardner’s Socio-

Educational Model, while analyzing factors that influence learners' motivation, 

including teacher support, learning environment, and personal goals. The findings 

suggest that motivated learners achieve higher proficiency levels, emphasizing the 

need for educators to implement motivational strategies in EFL classrooms. 
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Annotatsiya: Ushbu maqola chet tilini oʻrganishda motivatsiyaning rolini 

oʻrganadi. Unda ichki va tashqi motivatsiya turlari hamda ularning til oʻrganishga 

taʼsiri koʻrib chiqiladi. Tadqiqotda “Oʻzini oʻzi aniqlash nazariyasi” (SDT) va 

Gardnerning “Ijtimoiy-pedagogik modeli” kabi motivatsion nazariyalar tahlil qilinadi. 

Shuningdek, oʻquvchilarning motivatsiyasiga taʼsir etuvchi omillar (oʻqituvchilar 

qoʻllab-quvvatlashi, oʻrganish muhiti, shaxsiy maqsadlar) koʻrib chiqiladi. Natijalar 

shuni koʻrsatadiki, yuqori motivatsiyaga ega boʻlgan oʻquvchilar chet tilini yaxshiroq 

oʻzlashtiradilar. Bu esa, oʻqituvchilarga motivatsion usullarni qoʻllash zarurligini 

taʼkidlaydi. 

Kalit soʻzlar: Motivatsiya, chet tili (EFL), ichki motivatsiya, tashqi motivatsiya, 

til oʻrganish, Oʻzini oʻzi aniqlash nazariyasi, Gardner modeli, oʻqituvchining taʼsiri, 

oʻrganish muhiti. 

 

INTRODUCTION 

Learning English as a foreign language (EFL) is a complex process influenced 

by cognitive, social, and psychological factors. Among these, motivation plays a 

crucial role in determining learners' success. Motivation drives students to engage with 

the language, persist in challenging tasks, and achieve fluency. Researchers such as 
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Gardner (1985) and Deci & Ryan (2000) have emphasized that motivated learners 

exhibit better performance and long-term retention. 

This paper examines the impact of motivation on EFL learning by discussing 

key motivational theories, types of motivation, and external factors affecting learners' 

engagement. Understanding these elements can help educators develop effective 

teaching strategies to enhance students' language proficiency. 

METHODS 

To investigate the impact of motivation on learning English as a foreign 

language (EFL), this study employs a qualitative literature review approach, 

synthesizing key theories, empirical studies, and pedagogical insights from prominent 

researchers in the field. The primary objective is to analyze how different motivational 

factors influence language acquisition and identify effective strategies for enhancing 

learner engagement. 

The research draws upon peer-reviewed journal articles, books, and 

dissertations published between 1985 and 2023, ensuring a comprehensive 

examination of both foundational and contemporary perspectives. Key sources 

include Gardner’s (1985) Socio-Educational Model, which explores integrative and 

instrumental motivation, and Deci & Ryan’s (2000) Self-Determination Theory 

(SDT), which distinguishes between intrinsic and extrinsic motivation. 

Additionally, Dörnyei’s (2005) L2 Motivational Self System is incorporated to assess 

how learners’ future self-concepts affect their drive to master English. 

Data collection involved thematic analysis, where recurring patterns in 

motivation-related studies were identified and categorized. Special attention was given 

to: 

1. Learner profiles (age, cultural background, proficiency level) 

2. Educational settings (classroom dynamics, teacher influence, institutional 

policies) 

3. Psychological and sociocultural factors (self-efficacy, anxiety, societal 

attitudes toward English) 

By cross-referencing multiple studies, this research highlights consistent 

findings while acknowledging discrepancies in different learning contexts. The 

methodological approach ensures a balanced interpretation of how motivation operates 

across diverse EFL environments. 

DISCUSSION 

The relationship between motivation and EFL learning is multifaceted, shaped 

by a combination of psychological, social, and instructional factors. The following 

analysis synthesizes key insights from existing research, offering a nuanced 

understanding of how motivation drives language acquisition. 

The Dual Nature of Motivation: Intrinsic vs. Extrinsic 
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Motivation in language learning is broadly categorized into intrinsic (driven by 

personal interest or enjoyment) and extrinsic (driven by external rewards or 

pressures). Studies consistently show that intrinsically motivated learners exhibit 

deeper engagement, better retention, and higher creativity in language use (Deci & 

Ryan, 2000). For example, students who read English novels for pleasure often develop 

richer vocabulary and grammatical intuition than those who study solely for exams. 

Conversely, extrinsic motivation—such as the desire for career advancement 

or high test scores—can be effective in the short term but may not sustain long-term 

proficiency. In many EFL classrooms, grades and certificates serve as primary 

motivators, yet learners frequently struggle with fluency once external incentives 

disappear (Dörnyei, 2005). 

The Role of Self-Determination Theory (SDT) in EFL 

Deci and Ryan’s Self-Determination Theory posits that motivation thrives 

when three core needs are met: 

1. Autonomy (feeling in control of one’s learning) 

2. Competence (confidence in mastering skills) 

3. Relatedness (connection with peers and teachers) 

Research indicates that learner autonomy significantly boosts motivation. For 

instance, students who choose their reading materials or project topics demonstrate 

higher persistence (Ushioda, 2011). Similarly, competence-building strategies, such 

as scaffolded tasks and constructive feedback, prevent demotivation caused by 

perceived failure. 

Teacher Influence and Classroom Environment 

Teachers play a pivotal role in shaping motivation. An encouraging, student-

centered approach—where educators act as facilitators rather than authoritarian 

figures—fosters a positive learning atmosphere. Studies highlight that: 

 Interactive activities (role-plays, group discussions) increase participation. 

 Personalized feedback (rather than generic corrections) enhances self-efficacy. 

 Cultural relevance (connecting lessons to students’ lives) sustains interest. 

Conversely, overemphasis on testing, rigid curricula, and negative 

criticism can diminish motivation, leading to anxiety and disengagement (Noels, 

2001). 

Sociocultural and Individual Differences 

Motivation is also influenced by societal attitudes toward English. In countries 

where English is linked to economic opportunity (e.g., India, the 

Philippines), instrumental motivation dominates. In contrast, in nations where 

English lacks daily utility, maintaining enthusiasm requires stronger integrative 

motivation (Gardner, 1985). 
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Additionally, individual traits such as resilience, mindset (Dweck, 2006), and 

prior experiences with language learning shape motivational trajectories. Learners with 

a growth mindset—who view challenges as opportunities—outperform those with a 

fixed mindset. 

Practical Implications for EFL Educators 

To cultivate motivation, educators should: 

 Design learner-centered lessons (e.g., project-based learning). 

 Set clear, achievable goals to build confidence. 

 Integrate technology (gamification, language apps) for engagement. 

 Foster a supportive classroom culture where mistakes are normalized. 

CONCLUSION 

Motivation is a decisive factor in EFL success. Intrinsic motivation leads to 

deeper learning, while extrinsic rewards provide short-term boosts. Educators should 

foster autonomy, create engaging lessons, and connect English learning to students' 

personal goals. Future research could explore cultural differences in motivational 

strategies. 
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